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Methodological recommendations

for the application of the programme “Ne tedd!”

Introduction

Tenders and complete programmes collected under the tendering scheme of OBmB represent such value that following proper elaboration it is worthwhile to make them available for public utilisation in a methodological database of nationwide availability. This function is supported by the homepage of OBmB (www.bunmegelozes.hu) which contains the tenders that have been successful so far in a well-arranged order. These experiences can be utilised well in both institutional and social education and may fill long-felt gaps, just like in the “Lifestyle” chapter of the basic national curriculum attempted to do with similar aims, although those gaps are still far from being filled. These programmes can be adjusted more or less to for use in local conditions in the school environment, in classes and in more informal, occasional events as well as in the work of supporting services. 

The overwhelming majority of the programmes present in the tendering system is based on own experiences and their success, in a particularly high number of the cases, is also due to this: to meet recognised demands with the proper means and methods, in situ, by way of developing creative processes which are also apt for being shaped. The preparation and the arranging of a tender cuts a unit from this process, which is usually the “final product”, but the own experience and exercise continues to be present in the background of the tendering programme. It is generally true that the adaptation of a successful programme necessitates prior and background information and that a response or solution can be found in novel situations of the application. Consequently, through a further process, a programme may be made suitable for wider application and the methodological guidelines for transferability be relied on during utilisation. 

About the “Ne tedd” Programme

(before and after the programme)

The above is true for the “Ne tedd” programme of the Light Centre [Fényközpont] of the town of Esztergom as well. The Light Centre originally began with the aim of drug use prevention which also provided, on a local level, the coordination of prevention tasks along with the provision information, consultation and after-care. Due to its professional experiences and intuition, the group, headed by Ildikó HENTES, was able to win and keep the confidence of its clients and the acceptance and later the cooperation of the professional environment (municipality, schools, patrons, police). 

However as the professional activity of the Light Centre progressed, and they found it necessary and useful to involve and train supporters from the peer group, although further funds were needed for this. The idea was realised through the submission of a tender and it became the everyday practice of the Light Centre, within the limits of the possibilities. Namely, in the training attended by almost 80 persons they were able to grasp, present and reflect those situations and moments which might lead to bad decisions, decisions so bad that are unable to avoid the attention of the criminal justice system. As early as during the design of the training programme/tender, the further utilisation of the programme for crime prevention education was taken into consideration. As a speciality of the training, special target groups were involved who are usually left out from such programmes. Besides the supportive attitudes of the youth (secondary school students, high school students), young Romas, youth living in foster homes, those under parole or suspended sentence or living with foster parents were also involved in the work of the group.

The four films which served as the basis of the programme were built on crime situations that were most frequently occurring or at least mentioned in the Light Centre. The underlying idea of this caught the attention of the jury and the tendering scheme of the OBmB provided funds and opportunities for arranging the training and the preparation of the films.  

Thirteen Member States applied for the 2006 European Crime Prevention Award (ECPA). Hungary (the OBmB) competed with the crime prevention model project of the Saint Jacob Light Centre of Esztergom entitled “Ne tedd!”

The jury was in agreement that three of the tenders, the Danish, the Hungarian and the British projects had the strongest chance to win the award. The jury's opinion was that the Hungarian programme proves convincingly that the shooting of the film, the preparation of the script and a common effort with fellow companions and adults offers important integration and education experiences for the socially weak minority members of the groups. According to the jury, films have better impact on education when they are prepared by young people for young people. 

The jury particularly appreciated the well-planned and implemented cooperation and the high degree of confidence placed in young people and their crime prevention tools. Work done by such young people should be supported even if quantity results are hard to show in the field of crime prevention.

Well, we are now attempting to support cooperation in precisely that stage which was referred to by the jury when it spoke of the difficulty of measuring the results. The aim of the wider application of the “Ne tedd!” programme is to make it available for groups of adolescents and young people of various organisations and to send the message which appears in the title of the programme to the potential offenders and victims of various frequent crimes. Results of the programme, the films, may be used for primary and secondary crime prevention aims. That is, they can focus the attention of an environment that is still free of problems on avoiding the threatening situation but they can also be used for to set in motion and assist the solving of problems which can in a certain extent already be perceived. (Here we mean the preliminary indications of deviant behaviour such as getting involved with the   “wrong” crowd, and the passive and non stimulating passing of free time, which can provide both the ideal situation for accepting tempting offers but also for the prevention of any eventual repetition of the crime.) Our methodological recommendation, whose primary target groups are various organisations of children and youth is addressed to every person who, as a professional or volunteer, meets such groups in an organised way, on a regular basis or even only for such occasions. 

These people can be considered a (secondary) target group since they can overview the thematically grouped collection of the above mentioned crime prevention programmes of the OBmB for the fulfilment of their desirable, regular or obligatory further training tasks and can study these thoroughly with the help of this methodological guideline. 

Another way to apply the programme can make them the creators: the creative process can be repeated without constraints, since nothing is more efficient as a personality and community building force and its therapeutical effects are worthy attention and are generally acknowledged.

What issues should be considered by the moderator first? 

In the solution which considers young people as a target group, the viewing and elaboration/processing of one or more film episodes represents the recommended utilisation of the programme. However, it is good to be aware of the following in advance: 

1. the age of the children and the young people, the size of the group, 

2. the type of the group (voluntary, spontaneous or organised for this aim or institutionally organised), 

3. to what extent do they have experience in problem-solving, individual opinion-telling: namely does the group have rather passive and accepting or active and elaboration skills?, 

4. the way they are affected by the problem (do they perceive it as information for crime prevention or do they expect assistance in problem solving to an extent), 

5. who moderates the elaboration of the film’s material and

6. the time-frame for the work.

Only being aware of all these factors is it possible to choose the film of the films to be used during the meeting (class) and to design main trends of the elaboration the film’s material (cognitive or emotional focuses, interactive or reproductive tools). It is important that the person directing the elaboration see the given film beforehand since it is very risky to watch it for the first time together with the group. (The risk-taking can also serve as the basis of a specific group-situation but in such a situation the leader of the group has to play a doublefold role which might result in a role-conflict in the absence of proper practice. In this situation the moderator gets involved, although he/she should be impartial due to his position.) 

1. The size of the group and the age of the group members 

A knowledge of the essential characteristics of the group contributes to the narrowing of the range of possible methodological approaches. A different approach is needed when the group consists of a dozen children or young people who meet regularly or, on the contrary, when the group only comes together for this very event. It is likely, that the greatest demand will come from the schools, where we can expect to find either full school classes or classes which have been divided based on given factors. (The possibility of dividing the class into groups should be discussed at the preliminary meeting since it is important to know whether one should expect a full class sitting in traditional benches or whether there is any way to reduce their numbers and to have them sit in a circle, which is customary with group methods.) We should avoid situations (which are the most convenient for schools) where several classes watch the episode(s) together. Such situations cannot be discussed at all. 

Although a real group environment allows for interactive and quasi creative work, despite all of our efforts the school environment leads towards accepting / reproductive work. 

The age of children and young people can result in differences in the selection of the episodes. Differences can also be found in the extent to which one’s own experiences can be recalled and the degree of identification with the roles and characters. Therefore preliminary consideration of this issue is required. In the case of school classes, the groups are homogeneous regarding the age while groups organised for another reason or aim may show age differences of several years, which at this stage of life is significant. The episode on shoplifting can (and must) be discussed effectively with young adolescents as well but the other episodes show the problems of older youth. However, we can be sure that in the latter conflict situations there are younger children who are present at least as spectators to the events, or even as tools of older persons, so that even they may have determining experiences regarding the problems the films present. On the one hand age is important for the extent one can assume the depth of “own experience” of the participants (called “life experience”, which is not necessarily that gained in situations presented in the films) and on the other because the older the participants are the more they are able to process problems given their more developed skills of expression and communication.

In the case of a full school class, discussion after the film is the sound manner of processing/elaborating and a comment or lesson told by a peer is far more efficient for educational purposes than one told by an adult, regardless of his role. But its success depends on habits and the responses given to the first question after the film. These will indicate whether the given situation is unfamiliar to them or not. If they do not want to talk about the situation since they are unable to, we should not press it as the question-answer method can still lead to satisfactory results. 

2. The type of the group (voluntary, spontaneous or institutionally organised) 

Regarding the reason and the aim for the group’s organization and the voluntary nature of participation, there are three basic situations: a school class, a group which meets regularly and a group which meets on a single occasion. It is possible that we will meet group members who work together permanently and see each other regularly and who from a groupwork perspective already know each other to a certain extent. With such a group, even the warming-up and getting in tune with the others phases serve the aims of the given occasion and the most efficient elaboration/processing is to be expected in such groups. It may happen that we work with a group which was brought together for this very occasion, so as an introduction it is evidently worthwhile to do the exercises for getting to know each other with basic techniques customary in groupwork. Topics in the films and, in particular, the most useful way of elaborating them are quite far from the type of activity found in classes but, as we have already mentioned, sometimes we are forced to accept this situation. A classroom furnished with traditionally arranged pieces of furniture which are not easy to move does not allow for communication by all participants and for interaction between all participants (they do not even know each others’ faces) which makes it impossible for the process of elaborating on the film to enter into deeper intellectual and emotional layers. 

However, in certain situations the film should be left to live and influence people for professional reasons. And this is better off this way to everyone. Such a situation occurs typically where the course is to be held in a full class where we have only one class hour for the meeting. In such occasions, the presented episode’s influence is as a film “only”, with only minutes left for elaboration. In this situation the best case is when we can ask the participants whether they liked it or not and whether it reminds them of something or somebody and we hope that they take with them fragments, ideas and traces and of the course, which is still more than nothing. On such occasions, the person and the personality of the professional (patron, policeman or teacher) who is present in the work or moderates it is of key importance. We can not expect him or her to step out of their own profession, their personality or their competence, which carries with it significant risk since they are often constrained by paradigms of good/bad, correct/incorrect which are not always in line with the motivations or moral ideas of the children.  

3. Does the group work with passive/accepting or rather active/elaboration methods

It is of key importance to prepare for significant differences regarding the level of expression and cooperation of the group. 

We can assume that children rather work with passive/accepting methods in school classes. They know about themselves, as it is regularly suggested to them, that their skills for expressive speech in group situations is not sufficiently developed, that is, upon speaking, they do not say what they want in a manner that they want so they rather remain silent. Speech and conversation skills and style, speech elements and vocabulary are not judged to be proper either by the teacher or by pupils for the exchange of views during the class, which is sometimes explicitly stated but mostly accepted as a tacit understanding. A completely different genre of speech is the teacher explaining things and the oral question/answer, neither of which is interactive, as it expects the other to pay attention and however important it is paying attention is only one element of the exchange of views, talking, and discussion. (We know it well but I must mention that attention fluctuates and we will know from subsequent discussion that some moments of the films are remembered quite well while others not at all.) It is possible that a teacher will have a lot of difficulties when first talking with his or her students in such a context, but if he/she can get through it without constant disciplining and reprimanding, the third session starts to bear the desired fruit. By this time it becomes evident that the children have their own opinions which they reason for, that they have extra knowledge which is surprising to their companions, that they have a specific image on themselves and of others, to mention only a few of the most important factors from a pedagogical point of view. 

Sometimes we might encounter teachers working with the so-called reflective method and classes educated with such methods. Children working with such active/elaboration methods know and apply the rules of discussion and thus derive intellectual joy from thematic discussions in smaller/greater groups. I do not hope that it is the major part in such groups, it is truly possible to reconstruct the creative process of the movies and it will be them to draw the conclusions the richness of which often surprises the moderator of the talking, too.

A group organised for a definite reason or aim entails a totally different communication situation. In a group which meets regularly, the communication customs are established already and we should get acquainted to them and keep to them. 

So we have to be prepared to structure the timeframe available to us. When introducing the episode, we should give various perspectives for watching the film even though it is not certain that the children are excited about the given issue. Nonetheless the task of observation might establish a certain level of attention and being watchful can be useful in a later phase of elaboration. Following the watching of the episode, the group is typically in a state of cognitive dissonance, meaning that experiences and subsequent ideas are too complicated and personal for what can be easily and customarily borne by the situation or by the communication skills and level of the group members. The first question also tests communication skills and the abilities of the group. We put a simple question: What/Who was the most interesting for you? If sporadic and concrete answers arrive already for this question, we have to decide quickly: to make further efforts to build a discussion situation (to have them draw conclusions by balancing the views of each other or, in the best case, morally acceptable consequences) or to accept the traditional adult/child situation. In a traditional adult/child situation, the adult communicates on a higher level of abstraction and the child will accept more or less it (e.g., influenced by his fluctuating attention) and give hesitant answers on his or her own which represent a radically more concrete level of communication. But if we get answers which indicate thinking and the making of judgments (and it is not apprehension here but a judgment with conclusions!), we may well endeavour to launch the discussion. 

4. The degree of affectedness of the group members 

The demand of the “client” is developed according to their affectedness and the offer by the programme-owner is articulated as a result. So first we have to clarify the basic situation: is it a course for primary prevention, usual in a school class, or is it a group concerned with a special problem. Of course the clarification of the basic situation is only relative as it is hard to believe that there are upper-form or secondary-school classes which are totally unconcerned with the matter at hand, if we understand familiarity to also include the formation of opinions. It is another question, and the essence here is the methodological approach, that in what way the familiarity is present so that the elaboration of the programme can be made efficient by aligning it to this familiarity s. In the case of frontal class activity, non-evident familiarities do not or hardly come to the surface, however they are the most worthwhile to work with for prevention purposes. For personal rights reasons, we should establish familiarity on the level of general interest to be expected from children but the last unit of the discussion should always include the mentioning of care-providing places for the solution of individual problems. So when the programme is invited for the indefinite aim of crime prevention and not for an evident reason, we need a draft scenario framework with which we should organise the elaboration. 

In thematic groups, we can expect an increased level of receptiveness or responses which seem to be rejection in proportion to the extent of familiarity with the problem. 

5. The moderator of the course and of the elaboration  

The issue of the person who is to moderate the course/discussion is of key importance. In an ideal case, we are able to consult and to discuss the elaboration with members of the creative community of the Light Centre of Esztergom support service, including similarly concerned peer supporters. This might provide a significant amount of extra support so we should not exclude this possibility, however it is better to prepare for a situation where we have to manage on our own. To the greatest possible extent, of course, we should utilise application experiences gained by the creators, always with a view to the fact that episodes might generate different contents in different environments, something which is not always problematic but implies significant risk factors. (This is well indicated by available feedback from schools where the most important risk factor is revealed: as a pedagogical reflex they object “bad speech”, which deflects the thought process from taking a deeper approach making the educational situation unrecoverable.) The received feedback might help significantly in the preparation since the moderator of the course has to perform in a more or less new role. 

The presentation of the film has to be introduced and the silence, disturbed whispering or joking following “The End” has to be coped with.  It is from this situation from which a common process of thinking, identification and synthesis has to be built where the moderator, parallel to the moderation of the events, is able to speak about the given issue. (My own brief public opinion survey, not representative at all, is of course against this all since I asked some experts working in supporting civil organisations to tell me how they could present their “own programmes” in a similar supporting team and perhaps to cooperate in this regard. The first reaction was of course the reply “expected”, that of course and with great pleasure. And then it appeared from further minor comments that they would be concerned about protecting their programmes: that this environment would make them more sensitive towards criticism and they are not likely to do it now but only at a later stage when their work has “progressed”.) 

But with regard to the fact that in the future it is the schools which will present the greatest and most urgent demand, other experts may be involved besides teachers. We might think about professionals of the regional youth protection service or any civil or church supporting services, patrons and police agents. Despite the fact that almost all of them had conducted untraditional classes in a school, it is important to think about how this film-inspired class will be presented. No matter how we approach it, this is an educational occasion which may present professional surprises for the head teachers, too. 

If the educational task arouses our interest and we endeavour to discuss the films with the children’s group, we should keep to our own professional and human role. Evidently we are interested in the relationship of the children with the film and the problem specifically mentioned in it and we should definitely complement our professional personality with this interest. In such an educational situation, the most important tool is this honest interest, however, it should be dealt with carefully in order to avoid extracting confessions which were not considered before and which we will not be able to process once we leave. 

6. The timeframe for elaboration 

The timeframe will determine the range of methods to be applied since we will approach the same episode when allotted a period with a lesson time of 45 minutes differently as compared to an informal group which does not have a set timeframe. 

In a school environment, between two lessons we should also know what lesson was the previous one and what will be the following one or whether there were or will be any oral or written examinations etc. We should arrange the remaining half hour well, since introduction and technical arrangements are surprisingly time-consuming. If the class may not be divided, the technical preparations include the rearrangement of the class at least to an extent where the children are able to see each other (if there are tables, it is easier to arrange them in a circle but it is more difficult with benches: we should push them to the side to get a contiguous space, which however results in the problem that the room has to be rearranged back into the original state). As we probably will see or hear reflections during the watching of the episode, we might conduct choice-exercises with movement in the space created with a full class with questions directly linked to the contents of the film. And then we might deal with the moment which seems the most significant. The situation is different again if we have more lessons available and it is more real time since the technique was learnt already on the first occasion. 

Surely when considering the matter deeply, we will see that all classes have to be planned for two lessons, except for the first episode (Thou shall not steal!). If we have one single class only, that of the head teacher, we should not have ambitious pedagogical ideas ambitions and we should let the film exercise its influence and allow for questions and comments according to the remaining time. 

The situation is again different with a smaller group and a looser timeframe. But looseness should not result in losing our sense of time and therefore we have to clarify the rules as early as possible at the beginning, as we do in groups, including timeframes. Generally we can say that the elaboration after watching the film should take 40 minutes at least and two hours at most. 

General methodological recommendations

The history of the origins of the films and considerations regarding them and the conditions of target-bound elaboration evidently shows that this work demands intimacy. Films can evidently be presented as movies, the movie goes on with the spectator watching and brings home impressions, thoughts, opinions, and memories or experiences that will come to the surface; he or she identifies  or rejects, shares  ideas with the partner with whom movie is being watched . But this is customary discourse for a movie and it remains part of a world independent for the viewer, and the story will remain a story of others. Feedback regarding the school presentation of the films indicates this too, since if children are gathered in the main hall of the school it is inevitable that they become passive spectators; they watch a movie which remains an external reality and does not necessarily become part of the texture of their own experiences and therefore the impressions remain unprocessed. But the programme wishes to use the films as living factors with which the spectator is or will become involved with, perhaps even as  a character of the film. 

The films present stories of acts which demand satisfaction, so the essential work of elaboration should be done first regarding the making of decisions and then regarding the subject of punishment. Elaboration should be “decriminalised” since it is only this way that the critical moments can be considered and the predetermined path suggested by the refrain of the main track (“you will choose to be a criminal”) can be released to full effect. We might track needs and the imperative demand for their satisfaction in the films and also those choice situations where it is decided whether the common adventure is taking place in a socially accepted way or whether they become criminals. If laws are mentioned, which is evident, first children’s rights should be mentioned, at least in the first chapter, where rules directly intended for the sake of children are laid down. Here I consider the rule of participation most worthy of mention, which is directly linked to the underdeveloped state of self-awareness. Young people in the film are not participants of their own lives in a sense; the main motives are the opportunities offered by the given moment and the temptation of companions which overrides their own interests. The elaboration should develop this direction and help to get an overview on one’s own life and the faults in education which can for more or less be substituted. In this elaboration punitive laws are a deterrent from committing the first crime while a calm consideration of the risk of the punishment already belongs to the criminal lifestyle 

By presenting the films, the programme will not offer novel skills since children and young people have ample skills in this regard. But it does offers an opportunity for the systematisation and reorganisation of the knowledge and thus for the drawing of new conclusions and the exploration of novel things and to arrange one’s own experiences. At this point, the desirable group work for the programme and analysis held in school classes become different. 

Despite the fact that it was already mentioned several times that the traditional school environment is beneficial for the presentation of the films but less so for their elaboration, the highest demand arrives from this environment. It is evident that the satisfaction of expected, or already evident, demands is only possible with the involvement of committed professionals of the partner professions. It is important that it is not only the moderator who gives a “verbal performance” during the elaboration of the films(s) or during the discussing, or that the given class (or better when a group) should be provided with knowledge regarding his or her own professional field during the whole course, but that the professional should move intellectual and emotional layers in children or young people present through which they become participants in, and not only spectators of, the movie. It is a challenge even for an experienced teacher to give up the role of the speaker and an invited expert may definitely feel that he or she does not fulfil his or her undertaken role when they fail to share their experiences in the way they had planned. But this is precisely what the teacher and other professionals should be prepared for during the discussion of the film, namely that the children’s group or class “work” with experiences gained from the film along with their own experiences, since this serves their interests and experiences of the professional might be reinforced better if these are mentioned when the elaboration actually demands it. During the elaboration, a methodological repertoire wider than the set of tools of the school should be applied, including methods of productive pedagogy, drama pedagogy, group methods, and essential elements of mediation and sometimes tools of provocative therapy.

Average scenario (for 2 lessons) 

-introduction, the expression of the group feeling, the indirect raising of interest, one or perhaps two aspects for the watching of the film (10 minutes)

-film (15-22 minutes) 

-primary reactions induced by the contents, the characters or the film song or another element (until the end of the lesson) 

-elaboration, talking, discussion (40 minutes) 

-closing, information (5 minutes)

When we do not have to take the end of the lesson into consideration, and we have more time, evidently the phase of elaboration is longer. 

With regard to all occasions and courses, there are generally valid principles and elements which are worth mentioning separately here, although parts of these were mentioned beforehand. It is evident that scenarios are always realised in different ways and differences are expressly needed. Factors inducing significant differences are those mentioned under points 1. to 5.

It is now time to mention that in this methodological recommendation I would not like to present a lesson-draft for the conducting of the elaboration in a model like manner. Some people will consider my suggestion regarding the timeframe or the structuring of the timeframe of the course to be an excessive intervention, but experiences encourage me to give a warning regarding such planning. I also thought that literature or statistics on given issues would be of help. I would not like to adjust the thinking of experts moderating the elaboration to mine and I think my approach is one of many possible approaches. All those people who start to process the programme and watch the selected film as a preparation and consider their relevant experiences already have sufficient “material” available for the common work. It is definitely more difficult and more important to get to the experiences of the children since this requires tact (to avoid confessions which might be regretted later) and also the skills for animating or perhaps mitigating elements of discussion. 

Courses always begin with technical communication (what will happen and what is expected from each other) and with getting tuned to each other. A short introduction is inevitable in groups and good in school classes. (Even this element might be relative for those who think they know each other well, since such a simple question like “what do you consider to be your best feature?” might induce self-descriptions leading to amazement or thoughtful consideration. If we have an occasion for it all, then we can achieve that at least the potential can be awakened in the group that one can know oneself and others, or one can learn it.)

In the case of a non-divided class, we might start with a grouping-answer exercise or something similar. It is worth to ask for an introduction in a group of 20 members at most, even when the company is familiar, meaning the name and a self-description loosely linked to the topic. E.g., everybody should mention the feature they like the best in themselves or for which others like them etc. But the question should always be linked to a positive social indication or feedback. The role of the moderator couple is essential even here: one of them moderates the circle and the other observes reactions: do the others accept the self-descriptions or not. Metacommunication regarding the grades of not-acceptance indicate dynamic opportunities within the group and this is the dynamics we will use. In a group not experienced with group methods, one moderator should start and the other should close the circle. This ritual is exercised in a different way when we meet the given group more than once, where we might start the course with indications of the general condition or attitude. If we have only one meeting, then it is an important issue of education (and in this phase, of technique) that the group should not be divided any more for the solution of partial tasks, even though this  is common in group methods as a way to practice the techniques of cooperation. If several meetings are made possible, we should use this opportunity. But when we have only one film / one meeting, it is important that all members of the group should be allowed to tell or metacommunicate their opinions and attitudes and that all members of the group should hear and see this since this may be the only way they participate. Members of the group will tell their thoughts first to the moderator of the course and then they would rather talk to each other or conduct a discussion.

The music and the lyrics of the film were created during the creative process and are carriers of contents. Sometimes the children are captivated by them mainly because songs that are rapped show the essence of the events directly to the emotions and sometimes they are not able to tell why they liked it. Without being questioned experience has shown that the children usually say that they approved of the music and the lyrics. The lyrics might be covered by the discussions, too, since many times these show motives which are shown by the episodes in one particular approach whereas the music approaches them from another direction, expressing reasons, consequences and inner struggles. 

A film is self-expressing. We have to watch reactions, in particular those of sympathy and apprehension. Do they show spontaneous sympathy with deviant elements? Episodes are roughly 15 minutes each so it is worthwhile to watch these in one sitting, thus ensuring the integrity of the story, which has its own value. It is true that a strong emotion or urgent comment in the 6th minute might make it necessary to stop the film and discuss the matter at that point. We do not recommend this solution. Among introductory instructions, we might recommend that influences of the film be fixed by the participants by writing down keywords to avoid the loss of ideas and opinions. The group should not be restricted or warned not to make comments since the problem presented in the film concerns them at a given point, which they will watch carefully. It is a sign of interest and identification when they have reactions but they have a task, too, that is, note-taking, which shows that we think their opinions and attitudes are important and we would like to have these integrated into common thinking when time comes. During the elaboration, we have a good opportunity to mention delayed replies and awards as a characteristic of ones personality, namely that it is a feature of a mature and integrated personality to satisfy his or her needs within proper conditions and not at any price. These one-word notes might be the nodes for the discussion.

Generally there is not enough time to solve the elaboration of an episode (however in certain cases it might be sufficient) so it is worthwhile to ask for a double class. Deciding which are the more time-consuming cases can be done through considering points 1. to 6. or in light of when it is justified for the achievement of our educational aim. 

In full school classes it can occur that the discussion starts only with difficulties, that the discussion can only be conducted through encouraging questions or that it may even stop. Despite the fact that all children are interested in the topic expressed in the film, no discussion develops in the class. This can have several reasons, some of which were mentioned before. Should the moderator of the course feel that his or her pedagogical set of tools are note effective in the given situation (since it is not his or her field of expertise), it is worthwhile/necessary to go on with ideas mentioned in the film. A professional who is not a pedagogue is in a better position here since they might complement the film with similar cases derived from their own working experiences and in such cases the antecedents and the consequences can be stressed more. 

Although the introductory recommendation is made to each episode by the head of the Light Centre, and the driving force of the creative community, Ildikó HENTES, here I would like to establish some facts which are mentioned in these introductions. The members of the creative community are the staff and clients of the Light Centre, peer supporters around them and cooperating professionals, mainly police officers. No actual film scripts were prepared, they discussed main lines of the story and the dialogues are rather improvisations with the own vocabularies and speech styles of the characters. 

Thou shall not steal! (4.20 + 14.40 + 3.04 minutes)

A bored boy is sent to the shop by his mother. On the way to the shop, he meets an old friend who tempts him to steal CDs. They steal in a shop and get caught and then a policeman is called. 

In a school class 

It is better to have one lesson since the task is more complicated if we have more time. The elaboration of the episode may generally take 45 minutes and then we have about 20 minutes for discussion, so it is worthwhile to check the technical conditions before the class. 

The official introduction (when we arrive “from the outside” accompanied by the head teacher) or self-introduction (when we enter the class as strangers) should be limited to essential data in a calm and friendly manner. Let's ask the first question: does the class know the aim of our visit and what is to be expected during the class? The answers may provide the first orientation point indicating the level of interest and expectations of the children. The of 4 minutes 20 second introduction of the head of the “Ne tedd!” programme, Ildikó HENTES, contains all the essential communications regarding the story and the actual aim of the programme. 

Before starting the film, we should provide points for observation or aspects to consider and we should also discuss who will observe what in the story. (Discussion might mean that those sitting in one row of benches observe one aspect and those in another something else.) Aspects should be simple and clear. E.g., Who did you like the best among the characters? Why? The same: Which character did you find the most appealing? Why? Who chooses in the film and what? Or: What are the most important turning points of the story? The instruction may be supplemented with a note that they should not be surprised on a changing judgment of the characters since it is like life itself. That’s why it is good to register certain comments. A further aspect for observation might be the comparison of the music and lyrics of the movie with the story.

At the end of the film we begin the discussion along this idea. If there is somebody who spontaneously wishes to speak let them have the floor, but we should not urge them here, let’s rather ask some of them. They will answer with few words only, uncertain and with reservation after which we should repeat the answer more precisely: if I understood, you wanted to say that... and then we should add a kind of approval after a correct comment. For the next speaker we should repeat this in a way that another group member has to express the opinion or reasoning just told in other words. It is worth having the technique presented, too, since a lot of misunderstandings might be prevented in this way. (Reflection of the verbal communication.) 

Generally, we should avoid the situation of personal confessions, and it is worthwhile to mention in general that regarding stealing probably nobody has ever avoided at least the temptation to do it. The discussion, once begun, is likely to orient itself towards the injured person anyway, but if not, we should mention it. We can assume that everybody has been effected by such an injury, and we might also presume that the emotional loss was harder than the material value of the stolen article. Final question: Why do people steal? Here we are again at the film (if the discussion had other turns, we might return here) since the main character, just like the majority of young people of similar age, lives in the situation of unsatisfied needs. What opportunities are there? Is it only from others that one can or must count on for satisfying the needs or is the young person able to do something without harming others? What advice would they give to one of their peers in a similar situation? 

The criminal activities of juveniles are generally characterised by the fact that the offence is aimed at the satisfaction of needs. Another issue is that such needs are not objective basic needs but needs incited mainly by group pressure and fashion, and constantly reinforced by the media. 

If the course is not held by a pedagogue but an expert who is experienced regarding the topic, the interest of the children will be arisen and they will ask questions already known by the expert, in a loose connection with the film. Police agents dealing with youth protection are familiar with this situation since they act according to the rules of the police when conducting youth protection and crime prevention work in a school class. Children are particularly interested in the “other side”, namely in police work, and it often comes to light that they find this profession appealing.

Experts active in supporting professions, youth protection or patronage will naturally bring their own professional experiences and will contribute to the discussion with these experiences after the presented episode. They are important for the children since through cases of peers who coped with similar problems successfully they provide a model for the children.

Some characters in the films and in this episode, too, are young Roma people who participated in the development of the situations and the writing of the film script and who in the common creative process throughout had the aim or presenting a realistic picture. In this regard they tell and do things in the film just as they do in their everyday lives. The Roma motive is not stressed in the stories, these are about the problems of young people and children. Despite this, during a group elaboration of one of the episodes the moderator raised this issue and Roma members of the group could not understand the question, since they did not find any statements with a negative or harmful message about the Roma. It is true that the group was in Esztergom and he was known personally. (But there is one comment made several times which I cannot forget. From this approach, we have no proper words or terms for non Roma, non Gipsy people. This was a problem, too, for young Roma people and one of them was quite confused, not finding the proper term, and said “he is not a Roma, he is a good person”. Here the term “good” was not intended as an approval, he just wanted to find a good expression instead of “non Roma”, “non Gipsy” which is a bit difficult.)

In a group 

It is likely that we should be prepared for two basic situations in a group context. The group might be a self-developing-thematic preparation group (just like peer supporters), but in other cases we may expect that they are significantly effected. The timeframe is also more flexible and we can adjust the methods and depth of the elaboration to the situation and dynamics of the group.

If the group is familiar to us, we should follow our established practices when presenting and discussing an episode.

If it is our first meeting with the group, we should be thorough and careful with the introductions. We should give aspects to consider when the watching the film and we may orient attention with one-word notes during the film as well. After watching film, we should ask what was the most X for them, followed by a self-knowledge and a choice-oriented exercise. Afterwards, a movement-related task should be inserted: we should ask questions according to the elements of the film: who among you has been in a situation like (the bored boy; who was angry with his mother since he had to help; who could avoid an unpleasant meeting; who could not avoid a dangerous offer; who acted without thinking etc. but the range of events should include an eventually funny situation, too). And children, while walking in the room, should form smaller groups according to the response.

Drugslide (4.20 + 19.32 + 4.26) 

Not very happy young people whose everyday pastime is to wander around, to go to the pub and to party together. A grass-smoking boy and a girl start to go out together, the girl starts to smoke grass and also becomes an addict. They cannot afford the drugs and have serious debts (they even lose contact with their former crowd), and the dealer forces the couple to compensate for the debt with prostitution. The girl has almost paid off the debt when the police catch the dealer. 

In a school

Since the episode is relatively long and very important, even the prior negotiating discussions can form the pedagogical situation where the elaboration or discussion takes place. Among crime prevention topics schools are obliged by the curriculum to handle the drug issue in a professional way and they sometimes have important interests in inviting the programme, which means we can more easily negotiate regarding proper the conditions and environment. Several solutions are possible: basic elaboration can be planned in a single class for the period of two lessons. It is possible and not unprecedented that several classes watch an episode together. Choosing this solution, elaboration can be endeavoured with classes or voluntary groups (the latter is better) so we can use group methods.

But presumably we will deal with the basic case and we should be prepared for the situation where the first class will be passed with watching the introductory part and the episode. The closing element should not be presented here and it should be left for the next class (questions regarding law enforcement, punishment, punishment alternatives and other criminal law aspects). At the end of the episode, one single question should be discussed: we saw one development of the story (the girl is forced to become a prostitute), but what other developments are possible?

The class should begin with the most important lesson of the episode which is that alcohol consumption is traditionally part of social life and now the consumption of light drugs (grass, joint etc.) has also become traditional. The film is not deterring in this respect as it does not present struggling human wrecks or the victims of the golden shot but that period which on the one hand makes drug consumption attractive and on the other raises debate within public opinion and the legislator. So this is an all too realistic debate situation in which all effected people have to have a position since they will definitely be put into a decision-making situation in which they cannot be uncertain or undecided as they may find themselves out of family, friends, school, workplace within minutes. One position is that the consumption of light drugs is no more dangerous than moderate alcohol consumption (one glass of wine, one glass of beer) but is definitely less dangerous than smoking. According to the other position, all intravenous heroin addicts started with the smoking of a marijuana cigarette, so they argue for the principle of zero tolerance meaning that it should not be started at all. Can it be expected from a teenager not to try something held to be enjoyable by his companions? 

In the second line of thoughts we should assume a dependency has developed. What changes does this result in regarding attitudes and lifestyles from the aspect of the drug-consuming young person and how is this felt by those living with him; family and old friends who do not consume drugs? It is important to consider that the moment when the joint is not an eventual element of social life but a need the drug-consuming young person will not notice this because he does not want to. This need will demand satisfaction more and more urgently, and the obtaining of the “stuff” will more and more be the centre of life of the young person. He will be forced into more and more acts which he did not think himself able to do before, he will obtain at first a bit, and then ever more money from the purses and bank cards of family members and he will not refrain from selling marketable objects of the family. Can somebody be stopped at this point? Which stage of the process allows for supporting intervention? 

In the meantime, we may suggest some thoughts on to the need for addiction, which is not an unexpected fate but an original feature of man throughout his life as it is the reason for choosing a friend, an employment, a pastime. However it can make us a victim, too, if we do not satisfy our need for addiction in connection to our real needs but despite these. 

The companions and the victims of the process are the characters of the former direct environment, that is, the family and friends. Initial changes will inevitably result in ever harder conflict situations. “Have you taken money from my purse?” – “Me? What do you think?”. This is the first dispute followed by others and then the parent, the brother or sister and the friend gives up and accepts their incompetence, and he also communicates it with the drug addict. The film presents young people in the period of breaking away from the family, a generally common process which is quickened and seriously burdened by drug-consumption. What happens with those staying at home with the family? This question will probably be answerable by the children with examples since the more fortunate case is when they are only told about home conflicts becoming more frequent and deeper without a real possibility for solving them. We may dedicate some thinking to imagining what would happen if Kata was forced to stay at home for some reason. We can presume that conflicts would be escalated significantly by family violence but this is the subject of another episode. We do not know anything about Csaba and his background, it seems that he has been independent for a long time. How did he leave the family? 

Conflict management requires strong preparedness from the part of family members of the addict in particular, and addiction treatment therapies deal with those living with the addict, too.  How a person gets to a supporting service or into therapy care is a special question. Children are expected to be able to react to it only sporadically or eventually and it is worthwhile here to give a factual presentation about local opportunities in a short, general form. 

Supporting services make special efforts to find those in need of help since addicts, mainly in the initial period, do not feel in need for help and the trap is that they keep saying that they could stop at any time. This is the point where a formerly addicted but now clean person is really needed since it is him who can be accepted as authentic when saying such things and the fact that the people get into very serious situations before they are given the last individual decision to give drugs up. (We only rarely have such fortunate situations when a “clean” addict participating in the conversation can recount that the excitement of creation is very similar to the drugged state.) The decision has to be independently made or there is no hope for getting healed, but there is always a help in the decision-making situation, be it a family, a friend or a supporting service. We can presume that many in the class will know stories about giving-up an addiction, but also about an addiction resulting in death. 

As a final step, it is worth talking about anti-drug measures. The children may not necessarily know that the basic aim is the reduction of supply and that the punitive laws contain strictly prohibiting provisions regarding related to this. The laws offer the prospect of rigorous sanctions, which are especially rigorous when drug-dealers attempt to influence the young or minor persons. Perhaps they know more about the fact that the consumer also has hid and is forced into an association with the dealer since his act is also punishable. It is also worth talking about the fact that the conflicting views regarding the above mentioned leniency versus the “zero tolerance” result in criminal law disputes which are rekindling from time to time. What is the opinion of those in the class on this issue and what would they suggest to the legislator? It is worth taking suggestions seriously since the programme welcomes and forwards these in particular when these are convincing and based on well-presented facts. It is this phase of the elaboration that it is useful to play out the last four minutes since the children will be able to understand and feel the contents and the essence of the judgment better. 

The music and the lyrics are also worth attention, in particular when the problem of prostitution is mentioned. The majority of children have only distant, vague and romantic ideas of prostitution and this image is not improved by the freedom or excessive presentations of the media. I suggest two approaches in a secondary school class. First it is worth to follow the story of the watched film and to interpret it one way in which someone can be forced towards prostitution. The other approach concerns elements which are “softer” but evidently frequent in the everyday life of children and in particular girls and aims at making them aware that each individual has exclusive self control over their own emotions, body and sexual desires. These are given when we feel that we wish to give them and they are not given for some sort of compensation and there cannot be any. Any attempts in this direction are considered as sexual abuse. What is the situation with emotions and desires oriented towards us if we do not or are not able to return these? 

The last series of events of the episode is just like reality: law enforcement bodies do everything in their power to struggle against any form of drugs which appear and the spectacular and deterring commando action is preceded by long work, requiring a lot of patience and expertise. 

The proportion of the parts of the above and recommended concepts changes according to the decision of the moderator of the course. If it is a police agent before the class evidently the police work will be emphasised, but it is worth returning to the film from time to time and to mention actual cases as examples since children know only a little regarding the work of the detectives and investigators and for them the police are represented by policemen in uniform. It is less worthwhile to lecture on listing, classifying and talking about the effects of various drugs but if the conversation reveals a lack in such knowledge, these should definitely be provided. 

But when a course is moderated by an expert or patron engaged in a supporting profession or youth protection, he of she will be able to complement the scenes watched and the views of the children with a series of cases and this will allow for the conversation to continue forward. 

In a group 

We follow a similar sequence of ideas in the group, although adapting in a more flexible way to the needs of group members. In a group which is less effected, for example in a group of peer supporters, we can expect only indirect connection to the topic, although one never knows and some surprises may occur during the course. In such a group, the most effective way forward is to dedicate half of the time to self-knowledge and half for thematic conversation and exercises. With regard to the fact that their task is to support those peers in giving-up drugs  who are just beginning to get familiar with drugs and of those already using them, they have to know the initial euphoric consequences of drug usage when the drug-consumer does not yet suffer from physical and mental consequences. Therefore it is good for the participants to get experienced in arguing. Those directly affected have clearly already reached the bottom and have made the big decision and are past the first phase of giving up drug use. For them, support, reinforcement and the awareness that they are not alone in this way is key. 

With regard to prostitution, young people who are affected directly, indirectly or not at all should be approached in distinctly different ways. Today we know that a surprisingly high number of children bear the memory of a childhood sexual abuse. The harm of sexually injured children is lifelong, it sexualises their personality, and they think that persons approaching them have a sexual abuse intention and thus their own sexuality is harmed and they consider themselves to be merely a good. That is why the childhood of every prostitute reveals the suffering of major sexual abuse. (Of course it is not the rule that every child who has been abused can be forced to prostitution.)  

Retorsion   (4.20 + 20.59 + 4.24 minutes) 

Three siblings, their parents’ arguments, arguments which are a daily occurrence and which bares down heavily on the children. The life of a boy touches the bottom, he gave up his former plans for learning and the only positive thing in his life is his girlfriend. He has a conflict with her, too, and he thinks she cheats on him although she only met a relative. The boy wants to take physical revenge but the girl persuades him to talk it over. 

In a school

Also quite a long episode and also containing a very important topic, indeed topics. 

With regard to preparation and organisation, it is worthwhile to proceed as in the previous episode, meaning that the elaboration will definitely take two full lessons in a school. 

We have to be careful even with observation criteria since we do not want to create an unpleasant situation for the children given that all families have their conflicts and arguments. This point is especially worth talking about in connection with the film so as one perspective for observing the film we should ask them to consider whether it presents one or two stories. The last 4.24 minute part of the film should be presented at the end of the conversation during the second class since it presents the legal interpretation and conclusion of similar situations. 

The conversation is evidently intended to explore the nature of violence, however in a very specific form: violence within the family and the desire to make the basic contradiction within the phenomenon understandable. During the conversation, we should generally touch upon the issue of violence: what is considered to be violence by children? And then, at the end of the conversation, it is worthwhile to return to a more general approach to violence and to establish that violence is an integral part of life and that it may lead to tragedy when we are not able to handle it. Violence, meaning here either our own tension or others’, is manageable, and management methods can be learnt and violence can be used as a source of energy. 

The first question of the film is the following: how two loving persons start to torture and torment each other? Following oral answers, I recommend here a role-playing exercise to grasp and exaggerate the moment when violence appears and develops in the relationship of a couple. 

The sketch of the story on violence within the family has general validity: first emotions tend to cover up all differences in opinion and the conflict starts to appear when living together: the husband is unsatisfied with anything his wife does or says. Perhaps he is angry not only with her but he does not accept this he takes it out on her without realising that he is scapegoating her and that such minor problems can be solved in other ways. The conflicts appear in what is by now the fixed traditional arrangement: the wife serves the husband and submits to him and he is more and more unsatisfied.

(It is part of the truth and also worth saying that violence can be realised in the family in other arrangements, too, where the family members harming  each other suffer, but children always do. Children are also victims of the violence because it takes a long time to come to the surface that they have or have not been unwillingly taught to respect the other person.)

What we see in the film is the third phase, where the conflict between the spouses or parents is so deep that it cannot be remedied: as the English would say they have lost their faces, all their emotions and thoughts are targeted on the annihilation of the other person, something which is increasingly realised physically, too. Another authentic moment in the film is that the wife commits a suicide, which in its own way is part of the annihilation process. 

In the role-playing exercise (if we can integrate it into the elaboration) it is the process which consists of minor elements which is important, where there is already a hidden conflict at the very beginning but both sides fail to dissolve these. Over the years the situation progresses and reaches a phase where the two parties can not solve the problem by themselves however the conflict could still be remedied with proper professional support. But the process goes on naturally and has more and more victims, as in the film, where the children also become victims of the violence between the parents. In its fully developed state the abuse reaches the level of regular and methodical physical and mental harm. Until the recent past this was something to be hidden and ashamed of and because of this it was uncovered only in case of the most serious consequences. Today some people are against handling violence within the family as a criminal offence. What do the children think about this? 

The characteristic of such processes is the blaming of the other. It takes place in the extremes of the good and the bad, and violence be perpetrated by both sides, although in differing forms (physical and mental harms) or it can be that there is an assaulter/victim situation. Due to external constraints the process is hidden for a long time, and the “what the neighbours would say” situation can act as an obstacle to physical abuse for a long time. However the most effective constraint should not be the neighbours or the environment but the regularity of physiological behaviour (and I immediately add daily experience) according to which the children follow the patterns of behaviour of their parents. Since it is the parents that they have seen in intimate, family situations since their early childhood this is natural. The pattern following is true even if the child, upon  reaching adolescence, decides to live any other way but what they experienced in their childhood.

While more general, it is a significant pause to clarify the similarity and the difference between opposing views, disputes and arguments. Here it is worthwhile to collect and overview the rules of disputes, since the knowledge of the words and emotions of the other together with the outlining of reasons play an important role here. 

We have arrived here are at the discussion of the observation criterion for watching the film, that is, the second important question. Bálint uses violence and physical constraint in a conflict situation and follows the parental pattern unwillingly. The film presents how this process can be broken since Bálint is very fortunate with Maja, who chooses the good solution instead of two commonplace bad ones (to enhance the conflict and to endure it): she initiates the immediate settling of conflicts. This is what she saw at home and we can assume this capacity of hers played a part in Bálint’s choice.  

Music and lyrics present underlying relationships of the visible story. What captured the attention of the children in the lyrics? Did they notice the causality in the text and in the story? 

And finally, we can present the legal interpretation of the act and, when there is time for further conversation, one single issue should be discussed: what effect do we desire from the judges decision is the case presented in the film?  

If the elaboration is moderated by a social worker a youth protection professional or a patron, they all will present cases along the lines of the contents of the film, showing the various opportunities for positive or tragic development. It is good if they mention what family therapy opportunities are available, that the using these is not something to be ashamed of and that this can be applied not only in cases where the authority obliges us to do so. It is worth to mention the legal institution of the restraining order but only if the moderator has a definite positive opinion or experience in this regard. 

If the elaboration is moderated by a police agent it is worth to mention examples and cases from the range of potential police action. This kind of action is sensitive and not yet developed since it is still the common attitude that a policeman would not interfere in family matters until blood is shed. It is a usual experience of policemen that the injured party, mostly the women, ask for police assistance but when the policemen arrive at the scene they find her apologising that explaining that the situation has been settled. Marks of injury can be well seen but the policeman is not allowed to even enter the flat. What do children think about this? What is their opinion on new guidelines regarding the restraining order? 

It is worthwhile to mention basic data of criminal statistics and also to mention that the number of cases of murder within the family or among relatives is surprisingly high, certainly the numbers for children.

In a group

In a group situation, cases of personal experience are good to present and discuss and also to try several possibilities through situation enactments. 

We should definitely include an example situation enactment into the lesson and it may be complemented by reproducing real situations with another contents and personal experiences. The essence of the situation exercises is to feel and present the underlying and later the full blown conflict and to practice the conflict management methods the parties may choose from (dispute or argumentation). This is especially important in a group since group members are more or less concerned in the matter and maybe it is the last chance to make up for their socialisation deficiencies in an organised context in the exercise of the peaceful settling of conflicts. 

Different possibilities here mean the trying and playing out of possible solutions with respect to the various levels of conflict escalation. The presentation of the given levels should be followed by self-knowledge practice or confidence building games.

Mortal game (4.20 + 21.20 + 1.02 minutes) 

The boy’s life is all about gambling and gambling machines. The girlfriend is against it and threatens him with breaking up but in vain. He makes use of usury borrowing but this money is spent on gambling too. He decides to empty the machines of the gaming hall to get money but the owner appears during the action, he beats him and the man dies of the injuries. The police arrive and he is captured. 

In a school

This is the longest film and its elaboration definitely requires two lessons. The moderator of the elaboration should watch the film beforehand since it is not a single story but a bundle of stories and situations. The moderator has to decide which details will be stressed in the elaboration. At the same time, the film is a type of werkfilm, too. Most of the creative staff can be recognized here. The closing sequence is again different from that in the other films as it is the main character / offender Dávid who draws the conclusions.

The first stressed element of the film is gambling. In a fortunate case, the children know the drug slide film and thus this further form of addiction and its analysis might be built on it. The film makes it known about gambling that just like all addiction types it destroys and deteriorates human relations and it may result in the committing of the most serious crimes. The children will likely have their own experiences on gambling, including its other manifestations, such as over the internet, so this form of addiction is less sensitive and may be discussed by them. It is worthwhile to differentiate between a gambling as passion in and of itself and gambling as a form of earning money since all other betting and gambling games might be mentioned here. 

The first episode of the film allows for discussing other forms of addiction during elaboration and discussion. We might talk about persons who have addictive needs which manifest in socially beneficial forms. We might mention famous persons or those known by the children who are considered to be rather eccentric for their collector’s or reading passion. Here we must mention the need for addiction and passion present in everyone. What will decide that a person choose a harmful or a beneficial passion? Children must have their own opinion and examples regarding this. 

Important things are mentioned at the party and some groups of the players touch on abortion, animal protection and racist prejudices, all of which might be elaborated on. The range can be continued and elaborated in a depth and to an extent in line with the children’s needs. (Maybe something mentioned in the film is timely and good if brought up in this context and in this discussion form. Actually, we can include current problems in the discussion.)

The story ends with the murder as Dávid, unable to get rid of gambling, loses the money obtained under a usury loan. He and his friend try to get the loss back through an offence but they are caught by surprise and the result is murder. At what point are our acts still capable of being remedied, what is it that we can be atoned for and what is irreversible? Are their acts regarding which the warnings, rules, laws of all cultures impose prohibitions – do the children know basic legal acts or the Ten Commandments?  

Fate and the inevitability of the murder sooner or later appears in the lyrics and the film offers “escapes” at several points from the ever narrowing trap-like situation. 

If the children are familiar with the other films or at least with one of them, that story can be continued in a way that the situation and the conflict becomes so problematic that the result is murder. It is threatening sign that almost half of murder cases are committed against a family member or a close relative. In this film, the acts of the murderer are motivated by another common reason; money, to get out of a hopeless debt situation and the fear of being uncovered. The lyrics show us the killer instinct, the specific state of ecstasy which is remembered by the murderer being at a loss: he does not understand how he could have lost himself in such a way. In this series of ideas, we should discuss that the children must have had experiences when they felt their blood level rise. How can we manage such situations?

The Constitution provides for the protection of life in all conditions. The state renounced its right to deprive someone of their life by stating that there is no capital punishment. But the dispute about whether it was good or too early to abolish capital punishment always gains a fresh impulse after well publicized murders. What do the children think about it? 

The moderator of the elaboration has ample opportunities to mention cases from his or her own field of expertise. They must have professional experience from the range of the situations mentioned at the party, perhaps with regard to a murder case too. Here it is possible to talk about how frequently and naturally violence ending in death is presented on TV and on DVDs. The serious misunderstanding that lethal events are truly exciting begins as early as with fairy tale movies. 

The film gives several opportunities for a police agent since it contains countless minor and major offences. Prohibited games and punitive considerations regarding gambling machines will definitely be mentioned. (There was a time when the latter could not have been operated at all and they were to be found in the dim corners of secret gambling halls. Later their operation was bound to strict rules). The ever-creative human mind finds novel opportunities to deprive others from their money and the most vulnerable age group is that of young people (and in other respects, it is that of the old). 

The film fails to clarify how the police were informed about the acts. Perhaps the gaming hall had a mute alarm? Somebody from the street could see the suspicious movement? Anyway, it is worthwhile to talk about “hot on the tail” investigation, indeed the children will likely desire it (it is true that there was no need for this given the document which was left at the scene, but if no document or other evident object was left there then this is how the work starts). 

In group

The second half of adolescence combines with the animation and diversity of youth with the opportunities for realisation, something we also call adventure seeking.

The recognition and affirmation of whether what they feel is a longing for animation, for “something has to happen” or whether this longing has an object and aim, too. What is the difference between the two feelings? What aspects are present in the choice of the partner in one and in the other situation? (If it is only a longing for animation, the person is rather likely to let himself or herself be chosen and his or her role in the group is of lower rank and he or she is more easily tempted. If it has an object and aim, it is he or she that chooses partners for realisation, maintains the initiative and determines conditions and rules.) 

The group discusses gambling addiction (with or without money) and topics mentioned at the party. With regards to gambling, an exercise in self-knowledge and a brain-storming session on alternative solutions (what should and can be done instead) is used. 

The closing is the three wishes game. It is worthwhile to pay attention to problematic children and young people, who give realistic or attainable desires (family, work, house, flat, money etc.) to the instruction “what would you ask from a fairy who would appear and tell you that she will fulfil three of your wishes?” It is very rare that answers will be unrealistic or fairytale-like. So group work works with the real self and we discuss the opportunities and conditions of achieving and realising one’s wishes. 

x x x

When I wish you a lot of professional experiences and results, I encourage Colleagues not to hesitate to contact the Light Centre either directly or via the National Crime Prevention Commission or to contact Ms Judit CSERES herself.

Contacts:

Ms Judit CSERES: e-mail: cseresjudit@gmail.com; phone: +36.20.4336708

Ms Ildikó HENTES (Saint Jacob Foundation of Esztergom): fenykozpont@freemail.hu; phone: +36.33.400808.

Division of Crime Prevention: e-mail: bunmegelozes@irm.gov.hu; phone: +36.1.4413891.



